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The Curriculum (progression over time)
The tapestry grows and develops over time.
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EXCELLENCE IN RELIGIOUS EDUCATION

RE as multi-disciplinary

RE is about developing religious literacy, therefore this syllabus promotes an understanding of religion and worldviews which best fulfils this
purpose.This is one rooted in a multi-disciplinary understanding of the subject. This provides a balanced diet ensuring that pupils are seeing
religion and woridviews through different lenses, and places RE within a strong, and well-established academic tradition.

What do we mean by a discipline?

A discipline is widely understood to have:
- An intellectual history/tradition which is manifested institutionally through higher education
- A body of knowledge founded on core concepts and theories
- A particular object of researchfinvestigation, although this might be shared across disciplines
- Specific terminology and language to define and explain concepts
- Research methods and modes of enquiry according to its specific requirements
- A specific stance towards the nature of reality (1.e. views the world through a particular lens)
- Particular grounds upon which valid truth claims are made/ways of validating knowledge (epistemology)
- A group of intellectual followers (academics) who conduct new research in that discipline and bring changes to it over time

What do we mean by multi-disciplinary?

RE as an academic school curriculum subject is not itself a single discipline; instead it is rooted in a range of different disciplines or disciplinary
fields. Ve need to understand which disciplines it draws on in order to understand the object of investigation and the research methods to
employ in RE.This ensures that content chosen for RE is appropriate and well-established within academic traditions and ensures that pupils

use and develop a range of subject-specific skills.

Norfolk Agreed Syllabus p.9
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Theology

NOTE: I'm now using Thinking about and thinking through believing

We are using the phrase: Thinking through believing

Intellectual
Lens though Research metheods coemmunity with
which the world | and ways of validating | Body of knowledge Object of investigation within a school context | which teachers
is viewed knowledge and pupils can
engage

Looking through
the theological
lens s primarily
about exploring
the world
ontologically

i it is about
existence, being
and how these
relate to notions
of transcendental
reality

For example:
Interpretation
Authority
Authenticity
Reliability

Internal consistency and
coherency of texts
Exegesis: critical
explanation or
interpretation of text
Hermeneutics:
interpretation of text

This includes:

Textual theology: theological content of 2
particular genre

Historical theology: developments of doctrine
and controversies

Systematic theology: organisation of concepts
and themes in a religion

Philosophical theology: nature of reality, the
possibility of knowing God

Comparative Theology: study of different beliefs
Fastoral or Practical Theology: critical reflections
on actions in light of beliefs

Mystical Theology: reflections.on the lived
experience of God

Theolegy enables pupils to grapple with questions
that have been raised by religions and werldviews
over the centuries.

It locks at where beliefs come from, how they

have changed over time, how they are applied
differently in different contexts and how they relate
to each other. It involves investigating key texts and
traditions within different religions and worldviews.
It explores the ways in which they have been used as
authoritative for believers and the ways in which they
have been challenged, interpreted and disregarded
over time. It assesses the key beliefs of religions and
worldviews as well as exploring the significance of
experience on the claims made by religicus and non-
religious pecple,

For example:

Theology
and Divinity
Departments

Departments
specialising, for
example, in |slamic,
Jewish, Hindu
studies

Theos Think Tank

TRS-UK
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Going Deeper

* The ways of knowing are also rooted in our worldview. We may for
example:

e prioritize a particular way of knowing that we feel comfortable with
e.g. one related to our degree

* place importance on ways of knowing which are rooted in a
westernized ‘regime of disciplinarity’ (Justine Bakker). Note: it is
important to decolonize the ways of knowing as well as the
substantive content...e.g how is religion studied in Africa, not just
studying religions of Africa

* This is why personal knowledge (self awareness of positionality) is
vital for pupils, but most importantly the teacher!



%-CULHAM ST GABRIEL'S
[ ]

EXCELLENCE IN RELIGIOUS EDUCATION

CHANGE: Beliefs, expression and belonging change across and within worldviews

EYFS KS1 KS2 KS3
Some example questions across a key stage
Theology: What doesthe  Theology: Is there really a donkey = Theology: How have events in Theology: Whose theology? Why
word ‘God’ mean? in the Christian nativity story? history shaped Jewish beliefs? are there so many interpretations
Philosophy: What is real?  Philosophy: Why do people’s Philosophy: Can life experiences of Christianity?
Social Science: How do ideas about God change? change one’s worldview? (e.g. Philosophy: How and why have
people celebrate? Social Science: How has our local suffering) ethical theories changed across
religious and non-religious Social Science: How have time and cultures?
worldview community changed expressions of the Sikh worldview  Social Science: To what extent are
over time? changed over time/in different religious worldviews reflections or
cultures? reactions to society?

Greater understanding of the concept of change through key exemplars developed into a coherent schema
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EYFS

Invite in speakers
to talk to the
children about
their worldviews.
Asking questions
such as ‘have you
always done that?
Have you always
believed that?
Our beliefs and
expression of our
worldview can
change.

CHANGE: Beliefs, expression and belonging change across and within worldviews

Local Area Study Focus — social/human science focus

KS1

Take a festival such as
Christmas. Look at the
way it is celebrated
today in the local
community. Ask
children to talk to
parents/carers and
grandparents about the
ways in which it has
changed (or not).

Talk about the
stories/traditions which
have been passed down
and about those which
have changed.

The way people
celebrate can change
over time.

Lower KS2

Linking to local history....
Explore the local places of
worship (including any where
buildings have changed their
purpose) their history, how
they may have changed (e.g.
function, role in community,
the people who attend etc).
Consider reasons for changes
to local places of worship in
general, as well as for specific
traditions.

People’s worldviews can
change or stay the same over
time and this is reflected/not
reflected in our local area.

Upper KS2

Linking to local
history...

The impact of various
invasions on the
worldviews of the
local/regional area. E.g.
Roman, Anglo-Saxon,
Norman... Compare to
the predominant
worldviews of
contemporary society.
Consider the influence
of culture on worldview
adherence.

Contextual factors can
influence worldviews in
our local area.

KS3

Look at the census data on
religious affiliation for the
local/regional area and compare
to previous data over e.g. 50 or
100 years. Consider the impact
of secularization and post-
modernism on affiliation (and/or
other factors depending on
locality). Undertake some
qualitative research (e.g.
interviews) with local people to
understand the changes that
may have taken place and why.
Analyzing the impact of
contextual factors which can
influence beliefs, expression and
belonging over time within and
across worldviews.
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KEY STAGE 1

Pupils are able to:

* To give a reason why a member of at least one religious community might believe in God.
* To give a reason why a person might not believe in God.

* To give an example of what a member of a religious community might believe about God.
= Make connections between people’s beliefs of right and wrong and their belief about God.

Core Knowledge Key Words
* The word ‘God’ is a name. Agnostic
=  The key beliefs about God from at least two different religions/worldviews. Allah
* How a person’s behaviour is connected to their view of God. Atheist
* Two different stories/narratives that illustrate beliefs about God. zm:ma"
o
Humanist
Theist

Activities

Exemplar Lea

* Introduce the key vocabulary

* Analyse different images of God and compare the beliefs around them, looking at similarities and

There are opportunities in this unit for pupils to
talk about how ideas about God may change,
particularly through conversation and interviews
with members of different religious and non-
religious worldview communities

NOTE: Slide shows part only of this plan
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Two examples
of how the
concept of
change — one
more
theological, the
other with a
human/social
science focus

NOTE: Slide
shows part only
of these plans.

| RELIGIOUS EDUCA

Disciplinary Focus: Theology

Disciplinary Focus: Human and Social Sciences

Enquir‘y QLIQS—fIOI“zZ Where do Christian religious beliefs come from?

Enquir Y Question: Why is there so much diversity of belief within Christianity?

Essential Outcomes

Pupils are able to:

Identify the Bible as a source of authority for Christians.

Identify the Laws of Moses and the teachings of the New Testament as sources of authority, and how
these fink with Christian beliefs.

Identify the crucifixion of Jesus as an event which has shaped Christian belief,

Describe how individuals, communities, society and experiences can shape beliefs.

Essential Qutcomes

Pupils are able to:

Describe the difference between the terms ‘religion’ and ‘belief.

Describe some of the varying ways in which Christianity is practised locally, nationally and globally.
Identify events in history which have influenced Christianity, especially the East-West Schism and the
Reformation.

Core Knowledge

Key Words

God: Christian belief in one Ged. Authority
Sources of authority which explain to Christians the nature of God, e.g. Bible, Bible

experience, creeds. Commandments
Compare and contrast the Laws of Moses and New Testament teachings as Incarnation
Reformation

sources of authority for Christians — that while Christianity draws on teachings
of the OT Law, it is ultimately formed by a NT understanding of the sacrifice of Sacrifice
Jesus as the fulfilment of the Law. Testament
Jesus: As God incarnate, also known as the Son of God. Christian belief that
Jesus fulfilled prophecies about the Messiah.

Christian belief that humans are made in God's image but became sinful and need
saving.

Textual theology: consideration of genre, author, context and audience in
relation to the Bible.

Core Knowledge Key Words

* Understand the Church as a global community of Christian believers. Belief

s Awareness of the concept of denominations within Christianity, along with Denomination
examples e.g. Anglican, Roman Catholic, Baptist, Methodist, Free Church, Practice
Salvation Army. Reformation

# Describe different expressions of Christian worship including for example the RE"K_E"O"
Eucharist and pilgrimage. Schism

The diverse ways in which people celebrate festivals such as Christmas, Easter Worship
and Pentecost; in particular contrasting twe different contexts such as
local/global or ruralfurban.

Give of at least two key teachings from religious teachers such as Martin Luther,
and how the Great Schism and the Reformation impacted Christianity.

Exemplar Learning Activities

Exploring the Bible — the types of books, genres (e.g. history, letters, poetry, laws, parables,
prophecy); division into Cld and New Testament, chapters and verses; historical context; all the
books telling the ‘Big Story' of the Bible.

Recap (or teach, depending on K51 experience) the Ten Commandments and why these are an

Exemplar Learning Activities

How Christianity spread around the world through history from the Early church onwards - use
maps and a study of two Bible texts — Matthew 28:18 and Romans 15:22-29 — to teach children
about the Great Commission and how Christianity spread rapidly around the known world. Move on
to consider the impact of the Roman Empire and early Saints.

The Great Schism (Pope Leo and Charlemagne) and the Reformation (Martin Luther, John Calvin) -
some basic historical backeround is needed for both of these events. linking to other periods

KEY STAGE 2
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DFSCl;’JIIﬁ%*’y Focus: Human sciences (and theology)

Enquiry Question: How do Christians interact with culture?

KEY STAGE 3

Essential Outcomes

Pupils are able to:

To evaluate the tools that theologians might use to offer a way of answering the enquiry question
To contextualise the relationship between Christianity and culture.

To evaluate a range of cultural artefacts in order to make a judgement about the relationship
between Christianity and culture

Core Knowledge Key Words
® The main focus of this unit is not substantive * Additional
knowledge (i.e. knowledge directly about o Christianity
Christianity), but disciplinary (how scholars may s Culture
go about answering such a question). The core e Disciplinary
knowledge that is offered is a “disciplinary e Dual
framework’ (rooted in the post-liberal theology e Identical

of Hans Frei and H. Richard Neibuhr). This
disciplinary framework could be applied to a
range of cultural artefacts.

Hans Frei and H. Richard Neibuhr are Yale
theologians who offer a ‘typology’ which can be
used to analyse the relationship between
Christianity and culture. Frei suggested a
‘spectrum’ of how different theology works;
H.Richard Neibuhr applied this to culture. These
can be used as a framework to suggest different
ways that Christianity relates to culture. See the
‘notes’ section for a summary of 5 “ways’ that
Christianity could relate to culture, presented as
a spectrum.

* Oppositional
® Transformational

Exemplar Learning Activities

Does art pose a threat to Christianity? Pupils are presented with famous artwork which has
undergone various revisions in its history. A good example is Masaccio (1401-1428)’s ‘Expulsion from
the Garden of Eden’. This is a piece which has had various incarnations. The fresco is located in the
Brancacei Chapel inside the church of Santa Maria del Carmine in Florence. Originally, the fresco was
painted in 1425 with a naked Adam and Eve; in 1680 the fresco’s protagonists were covered up. It
was restored in 1980. Pupils analyse the journey of the painting in its ‘three lives in terms of the
possible relationship between Christianity and culture

(oppositional/dual(duel)/add In this instance, one might argue that
the first phase represents an ‘identical’ relationship, followed by a ‘dual(duel)’ relationship, followed

I Uidantical

transfor,

A largely human/social science
approach to the concept of
change, with a focus on
interaction with culture.

NOTE: Slide shows part only of
this plan.
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Why does God have so

many names?
Christian
Muslim

Sikh

Does the existence of evil
prove God doesn’t exist?
Key Humanist, Jewish and

Christian Philosophers

What are sources of

Why is Christianity the
way it is? (key events in
history, church and state,

diversity etc)
Christian

God became human?
Christian

What does it mean to say

How do Sikhs interact
with culture and society?
Sikh

How do creation
narratives shape what it

means to be human?
Christian, Sikh

What is religion? A useful

authority for Christians
and Sikhs? (texts,
experience, tradition,
reason...)
Christian, Sikh

What is meant by

What does it mean to live
‘a good life’?
Humanist, Buddhist and
Christian Philosophers

Why is Islam the way it
is?
Muslim
History focus

How do Christians
interact with culture and
society? (art, film and

music focus)
Christian

category or outdated
concept?

Multi religious/Worldviews

(needs to include Sikh and

Jewish)

sacredness?
Multi (needs to include
Christian and Muslim)

Is believing in life after
death reasonable?
Philosophical thinkers

Christian, Sikh

Is the Sanctity of life
more important than
quality of life?
Christian, Muslim

What is reality?

Christian, Sikh
Philosophical thinkers e.g.
Kant

Norfolk Agreed Syllabus 2021- sample KS3 curriculum map
Note: Christian, Muslim and Sikhi worldviews are the focus in KS3 in the Norfolk Syllabus.
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Disciplinary Examples

* RE-searchers Project- https://www.reonline.org.uk/research/the-re-searchers-approach-
critical-dialogic-and-inquiry-led-re-for-the-primary-school/

* Norfolk Agreed Syllabus- https://www.schools.norfolk.gov.uk/teaching-and-
learning/religious-education-agreed-syllabus

 Curriculum Planning Document on REONLINE — https://www.reonline.org.uk/teaching-
resources/re-in-a-broad-and-balanced-curriculum-a-practical-tool/

* Making Every RE Lesson Count by Louise Hutton and Dawn Cox
* Epistemic Insight and the work of Jo Pearce and Alexis Stones

* RE Today Services, Big Questions, Big Answers (Primary) Series and Challenging
Knowledge in RE(secondary) Series.

OARS Project on argumentation in RE https://oarseducation.com
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Where RE is concerned, knowledge of high epistemic quality recognises
that beliefs, practices, adherents, non-adherents, places, politics,
arguments, evidence, questions, answers, etc. (the list goes on) are
multifarious and dynamic, and can be considered through a range of
lenses. An educated, or epistemically literate, 18-year-old should
recognise that there are different lenses and know how to apply at
least some of them appropriately. She should have the potential to
develop a greater understanding of the distinct natures and purposes
of the lenses, as well as to develop a more in-depth and sophisticated
knowledge in terms of their application. In the end, whether she
decides to do that is up to her — a purpose of RE is to make that a
viable option.

Jo Pearce and Alexis Stones
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The Elephant in the Room!
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