
 

The NATRE Curriculum Symposium and associated resources were made possible thanks to grant funding. 

  

Aleicia Mehta  – NATRE Symposium reflections 

 

I was invited to take part in the symposium during my first year as Subject Lead at a Secondary 

School in Birmingham. I had been made aware that over the coming year the KS3 curriculum at my 

school would need refreshing and as many RE teachers can empathise with, I had been left 

wondering where to start. That, coupled with the Ofsted review document meant that I approached 

the symposium with hope, a willingness to share, have difficult conversations and become a better 

teacher. This feeling of ‘change’ was something I felt reflected in all of us present making the 

experience a rich learning experience.  

 

I came into teaching with two key experiences that shaped my view on faith. The most influential 

would be my experience working with refugees in Canada for a year. I had taken a voluntary role 

with an organisation that resettles refugees into Canada by providing a full funded university 

education for them. All our refugees in the year I volunteered were Muslim. We had organised 

accommodation, laptops, clothes, and education, but what transpired is the university did not offer 

halal food making the refugee students struggle to settle in the new environment. My passion to 

deliver good quality RE stemmed from the fact that understand religion and beliefs provides us as 

humans with a strong foundation to access the world around us and change the world for the better.  

 

As Subject Leaders / Heads of Department we often get caught up in the academic nature of our 

subjects and the progress students are making ‘on paper’. This had always been a point of conflict 

for me as I have always shaped my pedagogy of teaching to encompass the student and the value RS 

has on shaping the students’ perceptions of the world we inhibit. Hearing continually about the 

importance of ‘personal knowledge’ in RS and discussing this further with other professionals, I felt 

empowered to create a curriculum that enables students to learn academically, but also shape and 

reflect on their perceptions of the world. One of the most powerful conversations happened in the 

interest groups where we discussed personal knowledge. While there has to be a place for 

assessments, if we assess students’ personal knowledge, we may lose the natural and honest 

conversations students have when they are aware there is not a grade attached to something. It felt 

clear to us assessments should not assess personal knowledge, something with Ofsted review 

document supports.  

 

I had been lucky enough to inherit a curriculum which had started work on using different disciplines 

in learning, but since the symposium I have shaped these to reflect the need for pupils to engage 

with the world around them. As a school we will now be using: Religious Literacy, Philosophical and 

Ethical Questioning and Social Science and Virtues as disciplinary lenses to study our curriculum 

through. I felt passionate about empowering the students to have and use skills associated with a 

variety of disciplines and these not being something that just shape my planning. I am keen to 

ensure these disciplines do not appear stand-alone to students but rather interwoven to ensure 

students understand religion in the world they all inhabit.  

 

From speaking to others, it was clear that there is genuine concern that this framework makes an 

already crowded curriculum, even more difficult to comprehend. Stephen Pett, Kathryn Wright and 

Christine Counsell were able to provide useful and manageable techniques to add into our 

curriculum making the process appear more daunting. RE teachers have always been aware of the 

importance for students to ‘learn about’ and ‘learn from’ religions, I feel this is still important. 

However, the language of worldviews allows us as teachers to continually ensure we are 

representing diversity within diversity and give the students the skills to understand the complexity 

that can occur within belief systems. Faith, religion and beliefs cannot always be fully understood 
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with a two-step process. To this effect we have trialled a ‘worldviews’ scheme of work within KS3 to 

empower students to understand what skills they are using and how that shapes their interactions 

with curriculum content. Giving students access to the language of worldviews has opened and 

deepened a variety of conversions that take place in the classroom. For example, we are currently 

studying Ethics and students have all made the connection between views on morality and 

worldviews.  

 

Being critical of our curriculums as RE teachers can be difficult, specifically when to many of us, they 

are personal creations. However, I do continually wonder whether I am teaching some of the things 

because I feel they are ‘tick list items’ we expect to see in a curriculum or because it is something I 

truly believe is benefiting the pupils learning journey. This is something I will challenge myself to 

explore as I continue to redesign the curriculum. In talking to others, I realised there is disservice in 

trying to explore the ‘big six’ faiths without teaching any faith in all its complexity and diversity. I 

wonder whether reducing the number of faiths to explore worldviews within and around the chosen 

faiths could help or hinder students in the real world.  

 

Working in a faith school we have a large proportion of students from the Sikh faith, and I wanted to 

work with the students to build their understanding of the fact that being Sikh is a lens the see the 

world through, but other lenses also shape their and others experiences of the world. This has been 

beneficial as it has allowed the students to explore lived religion and empowered students to 

understand where diversity in faith comes from and be proud of their own diversity. Students have 

reflected on feeling Sikh due to a belief in God, but also through shared identity, family unity or due 

to their nationality or ethnic background. We all see the world through a ‘filter’ and pupils should 

reflect on this. Knowing our filter allows us to understand why we see things as we do. For example, 

a Protestant and a Catholic will have different filters they see the Eucharist from.  

 

The most wonderful takeaway from working with others is that the complexities of designing a RE 

curriculum is something we all share. I have been humbled by the generosities and willingness to 

share ideas that come from RE professionals. For me, the focus on worldviews and the language of 

disciplines provides a framework to create a curriculum that takes pupils on a knowledge rich 

journey, that sets up for the real world they are going to encounter. I cannot predict what faith will 

look like as my students grow up, but I can provide them with the skills they need to encounter a 

changing and difficult world with an academic foundation.  
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